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ABSTRACT
Student  Perceptions  of  Pullout  Instruction
Christen  A.  Bokinskie
June  2007
Leadership  Application  Project  (EDC  585)
Action  Research  (EDC  587)  Final  Project
The latest movement  in educating  students  with  disabilities  is pushing  toward  full
inclusion  for academic  and social  advantages. When  considering  the educational  programming
for a child,  academic  performance  is only  one part of  the picture. Students  with  special
education  needs may already  liave  a lower  self-esteem  than their  peers,  and leaving  the
classroom  for  services  may exemplify  those feelings.
Tliis  study  focuses on student  impressions  of  how  students are affected  by special
education  pull  out instruction.  Eight  students,  four  in general  education,  and four  in special
education  and receive  pull  out instruction  were interviewed  and observed  in  the  classroom.  The
data show that students  who  are pulled  out prefer  to leave tlie classroom  for  services  verses
receive  instruction  from  two teachers in the general  education  classroom.  The  data  also  show
that students wlio  are not in special  education  do not treat  the students  who  are  pulled  out
differently  or look  at them differently  because they leave tlie classroom.
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Imagine  you  are a ten-year-old  student  sitting  in a classroom  with  twenty-six  other
students  and  your  teacher  is teaching  a math  lesson  on fractions.  You  do not  understand  what
she is talking  about,  nor  do you  have  a'ny idea  what  a fraction  is; maybe  your  insecurities  'keep
you  from  asking  questions.  You  have  quite  a few  questions  that  you  would  like  to ask, but  the
thouglit  of  everyone  laughing  and  thinking  that  you  are not  as smart  as they  are keeps  you  from
asking,  You  already  believe  that  your  peers  think  you  are dumb,  but  asking  a question  would
only  solidify  their  impressions.  So you  remain  silent,  watching  intently,  hoping  and  praying  that
you  will  understand  what  a fraction  is before  the teacher  passes  out  the homework.
Now  imagine  being  that  same  student  sitting  in your  desk. As  you  are listening  to the
teacher  read  a story  to the class,  you  are watching  the clock  intently  because  you  la'iow  that  your
time  to leave  the classroom  to go to your  reading  group  is fast  approaching.  What  feelings  do
you  have  as the  teacher  dismisses  you  to leave?  What  apprehensions  about  leaving  are in the
back  of  your  mind?  Do  you  feel  as though  you  are missing  wl'iat  is going  on in the classroom?
Or  do you  feel  relieved  to be in a different  environment  for  a half  hour?
Most  educators  make  it a goal  to do their  best  to try  to get  every  student  in their
classroom  to understand  the information  presented.  However,  meeting  the  demands  of  over
twenty  students,  with  over  twenty  different  learning  styles,  may  be very  challenging.  There  is
also the rise  in the belief  that  inclusion  instruction  is beneficial  for  students  who  cunently
receive  special  education  pullout  instruction,  or are rarely  in the mainstream  classroom  at all.
Requiring  general  education  teachers  to be responsible  for  meeting  the needs  of  all  of  their
students  in general  education  might  be challenging,  but  tlien  add  meeting  the needs  of  students  in
special  education  without  adequate  support  presents  another  challenge  that  could  require  a
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teacher's  full  attention  and may  possibly  defer  from  the educational  benefits  of  other  students  in
the classroom.
So what  exactly  is the best type  of  instructional  programming  for  students  with  mild
learning  disabilities  (LD)?  A type  of  program  that  will  benefit  them  academically,  socialry,  and
emotionally,  to prepare  them  to be lifelong  learners,  and help  them  build  the foundation  they
need in order  to be adequate  citizens  and  survive  in a very  demanding  world  is essential.  Is it
better  for  tliem  to be placed  in a general  education  classroom  for  all of  their  instruction  and the
special  and general  education  teachers  team  together  to differentiate  instruction?  Or  is it better
for  the students  to receive  the majority  of  their  instruction  in tlie  general  education  classroom  and
then be pulled  out for  small  group  or individualized  instruction  for  short  amounts  of  time  each
day?
One big  question  revolving  around  special  education  and pullout  instruction  is  how
pullout  instruction  is affecting  them  socially?  How  do students  who  are pulled  out  of  their
general  education  classroom  feel  when  they  leave  that  classroom?  How  do tliey  feel  about
themselves  because  they  receive  instruction  in a different  place  tlian  all of  their  peers? What  do
the students  who  are not  pulled  out  think  of  them? If  the students  who  are not  pulled  out  have
odious  feelings  toward  them,  is it because  they  leave  the classroom,  or is it because  of  their
academic  struggles  that  are apparent  when  they  are in the mainstream  environment?  This  study
will  explore  these questions  from  the perspective  of  the students  who  are involved  in  both  special
education  pullout  instruction  and those  involved  in general  education  programming.
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Review  of  Literature
This literature review contains three parts: (a) a review  of  the history  of  people  with
disabilities  and the changes in regards to tlieir  education, (b) a review  of  previous  researcli
regarding positive and negative implications  of  both pullout  and inclusive  instruction  in regards
to academic performance, (c) a review of  previous research regarding  positive  and negative
implications  of  both pullout  and inclusive instruction  in regards  to social  implications  on
students.
A Brief  Look  into the History  of the Treatment  of People with  Disabilities
In 475 A.D. people with disabilities  were shunned as lower  members  of  society.  Words
such as defective, fool, and inferior  were used to describe them. Greek  philosopher,  Aristotle,
believed that no deformed child should live and that "Philosophy inspires derogatory  views of
exceptional  persons"  (Winzer,  1993,  p. 6).
In the 19'h century attitudes toward people witli  disabilities  began  to change  to the belief
that they are capable of leaming. In 1848 Dorothea Dix and Maria  Montessori  became pioneers
in educating people with disabilities  to socialize and leam self-help  skills.  However,  around
1875 there was a change in focus for institutions. They moved  from  teaching  people  with
disabilities to live outside of  tl'ie institution  to keeping them in for  their  entire  lives. The  focus  of
the institutions  became segregation and sterilization  and terms such as idiotic,  feeble minded
(Osgood, 2005), unreachable idiots, and morons were again used to describe people  with
disabilities. Yet again, persons with disabilities  were considered to be morally  bad or genetically
flawed. Persons with disabilities  were placed in institutions,  not  to educate  them  enough  to
retum them to society, but to keep them there for the remainder  of  their  life  (Noll,  2004).
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In 1902  the  idea  of  special  education  was  formally  introduced  at a National  Education
Association  meeting  (Osgood,  2005).  At  that  time  it was  suggested  that  all  students  with
disabilities  involved  in  an educational  program  would  be better  served  in  a separate  setting  than
that  of  their  non-disabled  peers.  Intelligence  Quotient  (I.Q.)  tests  were  'used  to label  students
with  lower  cognitive  :functioning,  but  the  terms  were  not  any  less  stigmatizing;  examples  of
labels  for  those  with  very  low  I.Q's  included  imbecile,  and  idiot.  Those  with  slightly  lower
functioning  were  labeled  morons,  dull  normal,  or  backward  (Osgood,  2005).
Parents  who  liad  children  with  disabilities  were  embanassed  of  their  disabled  children
and  tried  to hide  tliem.  One  specific  example  of  a cliild  with  disabilities  being  a burden  or
embarrassment  for  a family  was  the  case  of  President  Kennedy's  sister  Rosemary.  Rosemary
was  bom  September  13'h 1918  and  was  the  third  child  of  Josepli  and  Rose  Kennedy.  Rosemary
grew  up  as an introverted  cliild  who  wrote  diaries  that  hinted  that  she  was  a joyful  young  woman
who  lived  life  with  a slightly  different  perspective  than  others  I.Q.  tests  indicated  she had  an
I.Q.  low  enougli  to qualify  her  mildly  retarded  (term  used  at that  time  -  now  we  would  use
Developmentally  Cognitively  Delayed  or  DCD).  Rosemary's  I.Q.  and  disability  were  later
questioned  because  of  her  ability  to perform  tasks  more  complex  than  most  individuals  witli  a
similar  I.Q.  (O'Brien,  2004).  However,  her  success  performing  higher  tasks  could  have  been  a
result  of  her  motlier's  persistence  with  working  with  her.  In  an effort  to bring  Rosemary  up  to
speed  with  the  rest  of  her  children,  Rose,  determii'iedly  made  an attempt  to teach  Rosemary  as
much  as she could  at home  (O'Brien,  2004).
Because  of  their  shame  and  embanassment  of  having  a cliild  who  was  not  able  to 'keep
up'  with  the  family,  Joe and  Rose  Kennedy  hid  Rosemary's  disabilities  very  well.  Rosemary
looked  just  like  a normal  child,  and  was  a beautiful  girl  in the  eyes  of  the  public,  however  as she
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grew older  it became harder  for them  to hide her differences.  Joe and Rose  became  very
concerned  with  Rosemary's  social  skills,  and Joe decided  (without  consent  from  Rose)  to have
Rosemary  undergo  a lobotomy.  Tlie  surgery  was hoped  to improve  her  cognitive  thinking,
however  it was a great failure  (O'Brien,  2004). After  the surgery,  Rosemary  was  placed  in  an
institution  and regressed  in her ability  to perform  daily  tasks and socialize  (New  York  Times,
2005).
Some members  of  Rosemary's  family  began to turn  around  and become  more  accepting
of  her and they  began to speak out about  her disabilities.  Other  parents of  children  with
disabilities  began advocating  for  their  children  and society  started to realize  that  those  with
disabilities  could  be helped. In the 1960's  and 1970's  institutions  and job  opportunities  for
people  with  disabilities  improved  and famous  people  who had disabled  relatives  no longer  kept
them hidden  (History  of  Disability  in Brief,  2004). Unfortunately,  Rosemary  was
institutionalized  for the remainder  of  her life  and died of  natural  causes  at Fort  Atkinson
Memorial  Hospital  in Wisconsin  in 2005 (O'Brien,  2004). Rosemary  Kennedy's  story  had  an
impact  011 the beginning  of  change on societal  views  on the treatment  of  people  with  disabilities
(O'Brien,  2004).
It was still  believed  by most  that segregation  of  shidents  with  disabilities  was  best  for  the
students and the classroom  environment  as a whole,  by 1963 less than  ten  percent  of  siudents
with  disabilities  spent any time  in a regular  classroom  (Trent,  1994). Harley  Z. Wooden,
superintendent  of  the Michigan  School  for  the Deaf  held beliefs  similar  to that of  most of  society
at the  time,  he said:
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The  exceptional  child-especially  certain  types-possess  needs  of  which  neither
the  regular  classroom  teacher  nor  normal  classmates  liave  any  understanding.
Conseqriently  to place  such  a child  in  a normal  environment  may  lead  to disastrous
educational  retardation  and  emotional  and  social  maladjustment,  for  the  simple  reason
that  physical  presence  with  a normal  group  is no guarantee  against  segregation.  In  fact  it
often  results  in  its  worst  form,  namely  that  of  impossible  intellectual  competition  and
social  isolation  (Osgood,  2005,  p. 50).
Subsequently,  in 1965  there  was  a key  legislative  advance  that  allotted  money  for  the
education  of  students  witl'i  disabilities  who  were  also  known  as the educationally  neglected.
Because  of  liis  sister  Rosemary,  President  Kennedy  was  a very  influential  person  in  begiiu'iing
the  historic  change  in educating  those  with  disabilities  (Osgood,  2005).  President  Kennedy
stated, "We, as a nation, have far  too long postponed an intensive search for  solutions to the
problems of  the mentally retarded. That failure  should be corrected... (Osgood, 2005, p. 64)
From  this,  a panel  arose  of  educators,  doctors  and  others  who  created  a report  that  proposed  a
plan  for  educating  and  guiding  tliose  with  mental  retardation  (Osgood,  2005).  Even  after  his
assassination,  President  Kennedy's  work  educating  those  with  special  needs  continued  with
authorized  funding  for  teaching  special  education  teachers,  researcliing  the  issue,  and  supporting
Mental  Health  efforts  (Osgood,  2005).
In  1973  people  with  disabilities  were  finally  protected  legally  against  discrimination  in
any  federal  program.  In 1975  Education  for  all  Handicapped  Children  act  was  passed  that  was
later  changed  to IDEA  (Individuals  with  Disabilities  Education  Act).  Tliis  law  states  that  all
public  schools  must provide  a free  and  appropriate  public  education  to all  students  based  on  their
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individual  needs  in the least  restrictive  environment  (LRE).  LRE  for  students  is determined  on
an  individual  basis  and states that  students  are required  to be educated  in a general  classroom
environment  to the fiillest  extent  possible.  Along  with  this,  individualized  education  plans  were
mandated  for  studerits  witli  disabilities  in hopes  that  students  would  now  receive  an education
based  on  their  individual  needs. Along  with  that, students  were  no longer  labeled  as mildly
retarded,  they  were  labeled  as "children  with  learning  disabilities"  (Trei'it,  1994).  Between  1976
and 1980  funding  for  students  with  leanring  disabilities  increased  from  $100  million  to over
$800 million  (Trent,  1994).  Advocacy  groups  such as The  Association  for  Retarded  Citizens
began  to figl'it  to close  institutions  that  were  inliumane  (Trent,  1994).
In 1990  IDEA  was changed  to have a goal  of  total  participation  and autonomy  of  students
with  disabilities.  In 2001 tlie  Americans  with  Disabilities  Act  (ADA)  describes  that  the Federal
Governemnt  must  help  states to make  sure the 01mstead  decision  is put  into  place. Tliis  decision
is to guarantee  that  all  Americans  can live  and leari'i  in an environment  that  is the least  restrictive
for  them  (Kuno,  2005).  Substantial  progress  has been made  in businesses,  schools,  hospitals,
transportation,  workplaces,  etc. to ensure  that  people  with  disabilities  have  the same
opportunities  as those  without  disabilities.
Despite  significant  progress,  there  is still  much  work  to be done integrating  people  with
aisabilities  into  scl'iools  and society  in general.  One of  the biggest  areas for  growth  is in the area
of  public  education.  Over  the past 10-15  years  a progressive  trend  has occurred  as far  as special
and  general  education  teachers  working  together  to meet  the needs of  all  students.  New
instructional  and staffing  strategies  are being  examined  and implemented  in schools.  However,
according  to the 2005 study  done  on inclusion  by Virginia  Roach  and Christine  Salisbury,
districts  are reporting  challenges  in regards  to full  inclusion  with  the following:
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...graduation  and  grading  of  students  with  disabilities;  recruitment  and  retention
of  qualified  teacliers;  ensuring  access  of  all  students  to the  general  education  curriculum;
training  in collaborative  planning  and  teaching;  and  placing  students  in  tlie  least
restrictive  setting.  These  challenges  inhibit  teachers'  and  principals'  ability  to include
students  with  disabilities  in  the  general  education  program  (Roach  &  Salisbury,  2005,  p.
279).
Witli  these  challenges  in  mind,  it is important  to look  at the  academic  success  of  students  who
are  involved  in  pullout  and  inclusive  instruction.
Student  Performance  Based  on  Those  Involved  in  Pullout  Verses  Inclusive  Instruction
By  definition,  collaborative  consultation,  or  inclusion  instruction,  is when  the  general  and
special  education  teachers  work  together  to teach  all  students,  including  students  labeled
behaviorally  and  leaming  challenged,  in  the  general  education  setting  and  both  teacliers  take  part
in  the  planning  of  instruction  in some  way  (Whinnery  &  King,  1995).  Pullout  instruction
method  is when  students  are  pulled  out  of  the  general  education  classroom  to receive  what  is
typically  extra  reading  and/or  math  instruction  in  a resource  setting.  Oftentimes,  when  students
are  pulled  out  of  the  general  education  classroom,  tliey  are  missing  vital  instruction  that  is taking
place  at the  time  of  their  pullout  instniction.
One  study  by  Hedrick  and  Pearish  was  done  on small  group  resource  instruction  verses
general  education  instniction  involving  first  grade  students  pulled  out  for  reading  instruction
found  that  the  environment  where  the  instruction  takes  place  is much  less important  than  the  type
of  instruction  given.  The  study  found  that  if  the  goal  of  the  small  group  pull  out  instruction  is to
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eventually  prepare  the  student  for  no instruction  outside  of  the general  education  classroom,  tlian
the small  group  instruction  is valuable  in  order  to make  those  students  able  to retirn  to the
mainstream  full  time,
The  first  graders  participating  iri  this  study  were  involved  in small  group  pull  out
instruction  for  10-20  weeks  based  on their  need. Shidents  chosen  were  all  considered  higli  risk,
at need  students  as defined  by grade  level  requirements  set forth  by  the school  district  where  the
study  took  place.  The  students  were  pulled  out  for  a total  of  30 minutes  from  their  general
education  classroom,  and  the  pull  out  instruction  supplemented  what  the general  education
teacher  was  already  doing  in tlie  classroom.  According  to the  study,  the general  education
teacher  could  have  given  the type  of  instruction  they  were  given,  but  it was  more  beneficial  for
them  to be able  to use their  resources  and  receive  the  small  group  instruction  in a setting  free
from  the  distractions  that  the  general  education  environment  can sometimes  bring  (Hendrick  &
Pearish,  1999).
Tlie  students  were  put  on  a very  rigid  instruction  program  to ensure  that  their  time  out  of
the classroom  was  well  spent.  This  study  showed  very  promising  results  for  the first  grade
students;  15 of  the 31 students  involved  in the study  were  considered  to be at or  above  grade
level  and  district  standards  at the end  of  the l"'  quarter  (Hendrick  &  Pearish,  1999).
In  a comparative  study  of  scliools  having  pull  out  instruction  models  and  inclusion
instruction  models,  it was  found  that  inclusive  models  of  instruction  are effective  for  some
students  with  mild  learning  disabilities.  However,  the  results  of  the study  were  inconclusive
because  of  the  effectiveness  of  the  program  being  set up. When  changing  a school  from  a pull
out instruction  model,  to an inclusive  instruction  model,  results  may  not  be as effective  as having
small  group  instruction  by a specialist  if  the classroom  is not  set up conectly  (Manset,  1997).
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Interestingly  enough,  tlie  Manset  study  found  tliat  most  of  tlie  inclusive  programs  that
were  looked  at showed  positive  results  for  non-disabled  peers.  Greater  improvements  were
not. These  results  show  that  an effort  to transform  classrooms  for  students  with  mild  learning
disabilities  can  also  have  a positive  impact  on  their  non-disabled  peers  (Manset,  1997).
Another  study  looking  at the  achievement  of  students  involved  in  general  education
instruction  was  conducted  with  five  elementary  schools.  There  were  a total  of  14 students  who
participated  in  tlie  study  each  with  differing  disabilities  and  differing  ability  levels.  The  study
compared  scores  on  the  Wilcoxon  Signed  Ranks  Test  from  September  (pretest)  to May  (posttest).
Results  showed  that  13 of  the 14 students  gained  points  on  the  test  showing  academic  growth.
There  was  only  one  student  whose  test  results  stayed  tlie  same  over  tlie  course  of  the  year.  The
range  of  gain  for  the  students  was  between  0 and  19 points.  The  study  also  found  that  a majority
of  tlie  students  in special  education  programming  completed  or  met  the  educational  goals  written
on their  IEP's  (McDonnell,  2003).
These  results  were  compared  to students  with  disabilities  involved  in  traditional  special
education  programming  including  pullout  instruction  and  found  that  students  in  the  traditional
programming  had  similar  growth  results  as students  who  were  involved  in  the  inclusive  settings
in  schools.  Tlie  difference  in  growth  for  reading/language  arts  scores  was  only.4%  higher  for
students  involved  in  inclusive  settings.  Mathematics  growth  scores  showed  similar  results;
students  in  inclusive  settings  only  scored  l.O%  liigher  than  students  involved  in traditional
special  education  programming  (McDonnell,  2003).
This  same  study  found  that  the  presence  of  peers  with  disabilities  in  the  room  did  not
hixider  the  academic  success  of  the  non-disabled  students.  Most  of  the  students  involved  in
general  education  programming  met  state  and  district  requirements.  This  was  consistent  witli  the
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students  who  were  involved  in the inclusive  classrooms  and  those  that  were  not  involved  in  these
classrooms  at all  (McDonnell  et al, 2003).
pullout  instruction  for  students.  There  are many  studies  that  show  that  inclusion  has a positive
effect  on students,  and  there  are also  studies  that  SIIOW a negative  impact.  However,  academic
gains  are only  one  piece  of  a very  big  picture  of  a student.  Students  need  to feel  successfiil,
accepted,  and  loved  in school  in oraer for  them  to truly  learn  and  be successful.  Therefore,
another  aspect  of  this  picture  that  needs  to be addressed  is which  type  of  programming  is best  for
students  in  regards  to their  self-esteem?  Does  pulling  students  out  of  the classroom  impact  their
self-image  and/or  social  connections  with  other  students?  What  does  cunent  research  suggest  in
tliis  area?
Social  Implications  on Students  Involved  in Pullout  and  Inclusive  Settings
A 1995  study  conducted  by  Whinnery  and  King  of  48 elementary  SCIIOOI students  in
grades  2-5,  found  that  wlien  asked  questions  involving  how  students  felt  about  themselves  (i.e.  "I
like  myself"),  students  witli  learning  disabilities  in  both  the  inclusive  classroom  and  traditional
resource  room  answered  the questions  positively.  When  given  the statement  of  "I  often  feel
dumb",  12%  more  students  in the  resource  room  setting  than  in the inclusive  classroom  answered
yes (Whinnery  &  King,  1995)
In the same  study,  the students  were  asked  about  how  they  tliink  their  peers  feel  about
them. All  students  involved  in the inclusive  setting  classroom  responded  that  they  were  liked  by
their  classmates,  only  88%  in the resource  room  responded  with  saying  they  were  liked  by  their
classmates.  However,  when  it came  to students  asking  if  they  felt  like  they  were  made  fun  of,
students  in the resource  setting  were  12%  more  likely  to respond  that  they  felt  like  the other
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students  made  fun  of  them.  88%  of  students  in  general  education  felt  like  they  were  an important
member  of  their  class  and  were  more  likely  to respond  in  a positive  way  to that  qriestion  than
either  of  the  groups  of  students  in  special  education.  Students  were  also  asked  if  they  felt  they
were  left  out  of  general  classroom  activities.  Students  in  the  resource  setting  answered  yes  to
this  question  44%  of  the  time,  and  only  6%  of  the  students  in  the  inclusive  classroom  answered
yes  to this  question  (Whinnery  &  King,  1995).
This  study  also  found  in  their  study  that  students  in  the  resource  setting  were  25%  more
likely  to say  that  their  classroom  teacher  sometimes  embarrasses  them  in  front  of  the  other
students.  With  that  in  mind,  the  study  found  that  students  in  the  resource  setting  believed  that
their  general  education  teaclier  liked  their  ideas  more  frequently  than  students  in  general
education  and  students  in  the  inclusive  setting.  Interestingly  enough,  this  study  forind  tliat  the
students  with  learning  disabilities  rated  themselves  as having  a higher  self-esteem  than  the
students  in  general  education.  However,  in  regards  to intelligence,  Whinnery  and  King  found
that  students  in  the  resource  setting  rated  themselves  as having  the  lowest  view  of  their
intelligence.
...with  students  served  in  the  resource  room  having  the  lowest  opinion  of  their
intelligence.  The  reason  for  the  discrepancy  may  be related  to  peer  acceptance
(Whinnery  &  King,  1995,  p. 4).
The  conclusion  of  the  study  conducted  by  Whiru'iery  and  King  found  that  when  compared
to their  same-aged  non-disabled  peers,  attitudes  of  students  who  receive  pullout  instruction
verses  students  who  are involved  in  an inclusive  setting  classroom  did  not  vary  extensively.
"The  majority  of  students in both groups, as well  as the general  education  students, apparently
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felt  good about themselves and accepted by their peers and classroom teachers" (Whinnery &
King,  1995,  p. 5).
Interestingly  enough,  this  particular  study  contradicts  the  notion  that  students  who  are  in
special  education  have  lower  self-esteems  than  students  who  are  not  in  special  education.  In
regards  to questions  concerning  tlieir  self-esteem,  in  this  study,  students  in  special  education
seemed  to rate  themselves  higlier  than  students  in  general  education.  There  were  only  a couple
significant  differences  noted  with  students  with  learning  disabilities.  Tl'ie  first  was  the  view  of
tlieir  intelligence.  Students  who  received  pullout  instruction  had  a lower  view  of  their
intelligence,  and  also  felt  left  out  of  classroom  activities  more  often  than  tlieir  peers.  Some  of
the students  surveyed  were  a part  of  the  inclusive  setting  classroom  were  involved  in  pullout
resource  instruction  in  the  past,  so they  liad  experienced  both  services.  Only  44%  of  these
students  stated  in  tlie  survey  that  they  would  rather  work  with  the  resource  teacher  in  his/her
classroom  than  in  the  general  education  classroom.  Whinnery  and  King  believe  that  full
inclusion  should  be something  taken  into  account  with  eacli  child  and  should  be decided  on  an
individual  student  basis.  They  say:
Finally,  in  our  rush  forward  with  full  inclusion,  we  must  bear  in  mind  that  some
students  simply  cannot  make  satisfactory  leaming  and  social  adjustments  without
significant  program  and  instructional  accommodations  in  classrooms  in  which  some
teachers  are  neither  willing  nor  able  to accommodate  the  diverse  nature  of  individual
students  (Whinnery  &  King,  1995,  p. 6).
Battle  and  Blowers  conducted  a similar  study  in 1977  with  158  boys  and  girls  in  general
and  special  education  classes  and  found  results  similar  to the  study  conducted  by  Whinnery  and
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King.  Their  study  involved  students  taking  the Culture  Free  Self-Esteem  Inventory  for  Cliildren.
Scores  of  students  in special  education  were  compared  with  scores  of  students  in general
education  and  were  matched  in regards  to age, sex, and  socioeconomic  status. The  study  found
that  students  who  were  placed  in special  education  classes  had  a higher  concept  of  themselves
after  a three  year  period  of  being  involved  in  special  education  classes.  They  also  found  that
students  with  learning  problems  who  were  placed  in special  education  classes  had  a l'iigher  image
of  themselves  when  compared  to students  with  learning  problems  in  mainstream  classes  (Battle
& Blowers,  1982).
However,  Battle  and Blowers  concluded  by  stating  that  the self-esteem  of  the students  in
special  education  may  be directly  related  to tlieir  academic  acliievement  and  success.  Students
who  were  in special  education  classes  showed  great  gains  in  regards  to tlieir  achievement,  wliich
can  be compared  to their  self-esteem  going  up exponentially  with  their  academic  success.  The
conclusion  of  this  study  states  that  it is important  for  researchers  and  instructors  to find  ways  for
students  with  leaming  problems  to feel,  and  be successful,  in their  cunent  learning  environment.
The  study  said:
...there  is a need  for  researchers  to attend  to tlie  task  of  developing  specific
instructional  strategies  that  will  enable  children  with  learning  problems  to experience
greater  degrees  of  academic  success,  which  will  in tum  facilitate  the development  of
more  positive  perceptions  of  self-worth  (Battle  &  Blowers,  1982,  p. 101).
Sharon Smoot  (1998) conducted  a study  a little  different  from  those  summarized  above.
She studied 61 students with  disabilities  and  286  general  education  students  who  had  a classmate
or classmates  with  disabilities.  Five  different  school  systems  were  involved  in the study  with
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two  high  schools,  five  middle  schools,  one  elementary  school,  and  one  Headstart  program.  This
study  aimed  to  find  whether  or  not  students  witli  disabilities  involved  in  a partial  inclusive  model
(instruction  in  core  subjects  takes  place  in  special  education  and  instruction  in  other  subjects
takes  place  in  general  education)  would  be considered  by  non-disabled  peers  as a friend.  It  also
looked  at the  differences  in  ages  and  gender  in  regards  to social  acceptance  of  students  with
disabilities  (Smoot,  2004).
Students  with  and  without  disabilities  were  asked  questions  such  as who  tliey  would  like
to sit  next  to during  lunch  or  on  a field  trip  if  there  were  given  the  choice,  who  would  they  invite
to a birthday  party  or  who  would  tliey  like  to have  work  on a project  with  them.  Questionnaires
were  given  to students  while  the  students  with  disabilities  were  in  the  room.  Students  who  could
not  write  the  names  were  assisted.  Students  in  the  Headstart  program  were  given  boxes  with
their  name  and  their  classmates'  names  on  them.  Students  were  then  taken  aside  and  asked  to
give  themselves  a treat  and  place  it in tlieir  own  box.  After  that,  they  were  asked  to put  a treat
for  their  friend(s)  in  the  corresponding  box  marked  with  their  friend(s)  names  (Smoot,  2004).
The  results  found  a large  differentiation  between  the  students  with  disabilities  wlio  were
chosen  by  their  non-disabled  peers  as a friend,  and  those  without  disabilities  that  were  cliosen  by
someone  else.  84%  of  the  time  students  without  disabilities  were  chosen  at least  once.  Only
43%  of  students  with  a disabilities  were  chosen  at least  one  time.  In  regards  to age,  middle
school  students  seemed  to be the  most  likely  to choose  someone  with  disabilities  over  liigh
school,  elementary  and  Headstart  students.  One  of  the  problems  with  this  study  could  liave  been
tliat  the  students  were  only  asked  to list  two  of  their  friends.  Students  may  have  been  more  likely
to list  a person  with  a disability  if  they  could  liave  listed  more  people.  Another  consideration  to
take  into  effect  is that  not  being  chosen  by  peers  does  not  mean  rejection  (Smoot,  2004).
This  study  did find  that  students  without  disabilities  were  more  accepting  of  students  with
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disabilities  if  the  student  with  disabilities  spent  more  time  in  the  general  education  classroom.
Students  with  disabilities  who  did  quite  a bit  of  their  leat'ning  in  the  general  education  classroom
were  more  likely  to be picked.  Whereas  students  with  disabilities  wl'io  were  out  of  the  classroom
for  the  majority  of  their  instruction  were  less  likely  to  be picked.  The  study  looked  into  possible
ways  for  students  with  disabilities  to be accepted  by  peers  and  mentioned  a mentoring  program
where  students  wlio  were  considered  to have  liigh  social  status  would  mentor  a student  with
disabilities  to increase  their  peer  acceptance  (Smoot,  2004).
A  similar  study  conducted  by  Cambra  and  Silvestre  (2003)  looked  into  the  social  and
academic  self-esteems  of  students  with  special  education  needs.  Research  found  that  the
students  with  special  needs  did  have  a high  self-concept,  but  it  was  much  lower  than  that  of  their
peers  without  disabilities.
Another  aim  of  this  study  was  to determine  whether  or  not  daily  contact  between  students
with  and  without  special  needs  lias  a beneficial  result  in  regards  to the  socialization  of  students
with  disabilities.  The  students  in  tlie  study  included  260  students  at a private  school  ranging  in
age  from  preschool  to high  school.  65%  of  tlie  260  students  do  not  have  a disability.
The  shidy  used  a self-concept  scale  with  the  idea  that  self-concept  is built  on  the
acceptance  of  oneself.  In  a survey  form,  students  were  given  statements  such  as 'it  is difficult  to
have  friends',  'my  teacher  thinks  I'm  friendly',  and  so on.  The  evaluation  of  self-concept  found
that  out  of  a possible  23 points,  students  with  special  needs  scored  2.59  average  points  lower
than  that  of  students  without  special  needs.  Even  though  students  with  special  education  needs
liad  lower  self-concepts  than  their  non-disabled  peers,  they  still  had  average  scores  indicating
that  they  have  a positive  view  of  themselves.  When  self-concept  was  broken  into  parts,  there
was  the  biggest  gap  with  students  with  special  needs  in  regards  to academic  self-concept  when
compared  to non-disabled  peers.  There  was  a 2.191  difference  in scores  when  it came  to social
16
self-concept,  and  only  a O.095  difference  in  regards  to personal  self-concept  (Cambra  &
Silvestre,  2003).
Rebecca  Martinez  (2006)  conducted  a study  that  looked  very  closely  at the  friendships  of
students  with  learning  disabilities  in  schools  and  she found  tliat  students  WIIO had  a learning
disability  (LD)  tended  to not  receive  as much  support  from  peers  as students  who  did  not  have  a
leaniing  disability.  Moreover,  students  with  multiple  learning  disabilities  tended  to receive  even
less  support  from  peers.  Rejection  from  peers  occurred  more  often  for  students  with  multiple
leaming  disabilities.  The  study  suggests  that  the  reason  for  the  discrepancy  in  students  with
learning  disabilities  being  accepted  by  their  peers  is because  of  their  lack  of  social  skills.
Students  witli  leaniing  disabilities  may  have  a difficult  time  looking  at otlier  student's
perspectives  and  taking  into  account  their  point  of  view.  They  may  also  have  a more  difficult
time  expressing  tliemselves  in a socially  acceptable  way  (Martinez,  2006).
Martinez  concludes  her  study  focusing  on  the  fact  that  tlie  mainstream  environment  may
be too  overwhelming  for  students  with  learning  disabilities.  She  suggests  that  students  with
severe  leaniing  disabilities  may  be  better  off  in  pullout  classrooms  focusing  on  their  learning
deficits.  However,  for  students  with  mild  learning  disabilities,  Martinez  suggests  inclusive
environments  in  order  to  help  the  shidents  gain  socially  as well  as academically
In  her  article  Martinez  (2006)  also  mentions  a study  conducted  with  two  middle  schools;
one  of  them  adopting  a pullout  model,  and  the  other  adopting  a full  inclusion  model  of
instruction  for  students  with  learning  disabilities.  The  study  looked  at behavior  refenals,  grades,
achievement  test  scores,  and  attendaxice,  and  found  that  the  school  following  tlie  inclusive  model
outperformed  the school  following  the  pullout  model  in all  areas  except  beliavior  refenals.  The
study  suggested  that  the  reason  for  the  higlier  amount  of  beliavior  referrals  was  because  of  the
greater  amount  of  fnistration  occuning  with  the  students  in  the  inclusive  classroom.  Students  in
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the pullout  instruction  program  may  have  experienced  or felt  greater  success  in the small  group
and  not  felt  as much  frustration,  and anger  stemmed  from  the  work  presented  to them  (Martinez,
2006).
Summary  of  Literature  Review
Clearly  tlie  literature  on this  topic  is inconclusive,  however,  it does  point  to the  notion
tliat  students  who  are more  involved  in  the  general  education  environment  have  a higher  self-
concept  than  students  who  are pulled  out  more.  It  is important  to note  that  the articles  used  for
the purpose  of  this  study  typically  dealt  with  inclusion  for  students  with  leaniing  disabilities  and
results  could  be different  for  students  with  otlier  disabilities.
Another  trend  that  seems  to appear  throrigh  all  the literature  is that  knowing  the student's
needs  is what  is best  for  determining  their  educational  programming.  Students  in special
education  are on IEP's  (Individualized  Education  Plans),  and  for  tliat  very  reason,  each
individual  student  needs  to be treated  individually.  If  possible,  when  planning  the  proper
programming  for  eacli  student,  the student  and  family  need  to have  a part  in determining  how
and where  he or she receives  instruction.  Most  of  the  research  suggests  students  involved  in
inclusive  settings  have  higlier  views  of  their  intelligence.  This  is very  important  for  the self-
esteem  and  future  success  of  students.  If  a student  views  him  or  herself  as having  a low
intelligence,  he or she is more  than  likely  not  going  to be as successfiil  in the classroom  or
resource  room.  This  fact  alone  is not  enough  to say that  inclusive  settings  are more  effective  and
beneficial  for  the self-esteem  of  students  in special  education,  but  it can  be a baseline  for
building  programs  that  can  effectively  make  all  students  feel  successfiil  at school.
Previous  research  conducted  on this  topic  is an effective  way  to finding  out  whether  or
not  students  with  disabilities  have  lower  self-esteems  and do not  fit  in quite  as well  socially  is
18
because  of  tlieir  special  education  pullout  instruction,  or  if  other  factors  are influencing  their
ability  to make  a keep  friends,  get  excited  about  learning,  and feel  good  about  tliemselves  as
leaniers  and  people.  However,  questions  about  wliat  is the  best  type  of  programming  for
students  with  leaniing  disabilities  in regards  to their  social  well-being  remain,  and  it is important
for  us to speak  to, and  understand,  the  children  in order  to get  a clear  picture  of  wliat  is
happening  to them.
19
Methodology
This  study,  determining  how  leaving  the  general  education  classroom  throughout  the  day
affects  students  socially,  and  in  regards  to their  self-esteem,  was  conducted  using  qualitative
action  research  (Denzin  &  Lincoln,  1994).  Qualitative  action  researcli  includes  looking  deeper
into  informants  in  their  natural  settings  and  making  an attempt  to  bring  meaning  to them.  There
are  a variety  of  methods  of  evaluation'used  in  qualitative  research  including  interviews,
observations,  historical  evidence,  and  visuals.  The  goal  is to get  multiple  views  on  a topic  and
find  a way  to connect  the  material  together  (Denzin  &  Lincoln,  1994).
The  two  fornns  of  data  collection  used  for  tliis  study  included  personal  interviews  and
observations.  A  total  of  eiglit  fourth  grade  students,  ranging  in  ages  from  9 to 12 years  old  were
interviewed.  All  of  tlie  students  are either  directly  or  indirectly  affected  by  pullout  instruction.
In  this  school,  pullout  instruction  for  students  with  learning  disabilities  involved  30 minute
sessions  of  reading  and/or  matli  instruction  in  the  special  education  room  per  day.  The  students
affected  directly  included  four  students  in  special  education  who  receive  services  outside  of  the
general  education  classroom  on  a daily  basis,  and  four  students  in  general  education
programming  who  have  classmates  pulled  out  for  services.
According  to  Taylor  and  Bogdan  (1984),  when  someone  is observing  participants  in  their
regular  setting,  it  is impossible  for  them  to  not  have  effects  on  the  participants  when  first  being
observed.  Observers  are  recommended  to slowly  make  their  presence  known  to the  participants
because, "...observers almost always influence the settings they study" (Taylor & Bogdan, 1984,
p. 141).  In  order  to minimize  the  effects  the  observer  had  on the  participants  for  this  study,  a
video  camera  was  set  up  to observe  the  participants  in  their  natural  setting.  The  video  camera
was  present  in  the  classroom for  approximately  two  weeks  prior  to taping,  so the  participants  had
adequate  time  to become  acquainted  with  it being  there  and  were  able  to ignore  it when  it  was
taping.
Data  collection  occuned  in  a 4'h grade  classroom  in a small  elementary  school  in a
predominately  white  suburban  area. The  population  of  the  school  is approximately  716  students
with  21%  being  on a free  lunch  plan  and  l 1%  of  the  students  being  on a reduced  lunch  plan.  Of
those  716  students,  10.5%  of  them  are  receiving  special  education  services.  The  classroom  the
participants  were  members  of  was  a typical  4'h grade  classroom  with  27 students,  with  four  of
those  students  being  students  in  special  education  programming  and  on  IEP's.  There  is one
teacher  licensed  in  both  special  education  and  general  education  and  one  paraprofessional  in  the
classroom.
Videotape  of  the  classroom  was  taken  on several  different  days  to observe  the  students  as
they  walked  out  of  the  room  to go  to special  education  classes.  The  videotape  also  recorded  the
students  as they  walked  back  into  tlie  classroom  and  rejoined  the  activities  taking  place.  This
was  done  in  an attempt  to capture  the  attitudes,  demeanor,  and  any  other  visible  signs  of
discontent  or  contentment  students  might  experience  as they  leave  and  re-enter  the  classroom,
and  how  they  interact  with  tlie  other  shidents  while  coming  and  going.  Students  in  general
education  programming  who  did  not  leave  the  classroom  were  also  observed  in  the  classroom  to
examine  their  reactions  as the  students  le'ft.
The  first  four  participants  for  the  interview  were  chosen  because  of  their  special
education  programming  and  their  daily  pullout  instruction  they  cunently  are  receiving.  The
other  four  participants  in general  education  were  chosen  on  a random  basis,  two  female  and  two
male.  The  participants  were  interviewed  separately  and  each  ixiterview  was  tape-recorded.  The
interviews  all  began  with  the  same  question  for  each  student  and  then  moved  into  asking  the
students  who  their  friends  in  the  class  were,  ho'w  they  feel  about  themselves,  how  they  feel  about
how  their  classmates  treat  them,  and  etc. Interviews  varied  from  one  student  to the  next  based  on
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their  responses  to questions.
Consent  for  participants  to be involved  in the study  was  received  from  each  parent  and
student  in a written  consent  form  format.  All  parents  were  given  the  same  consent  form  asking
for  permission  to use a videotape,  interview,  and  audio  recorder,  if  needed.
The  data  for  this  study  was  analyzed  by  determining  emerging  themes,  grounded  in the
data. By  definition,  grounded  theory  consists  of  theory  that  is derived  from  data  (Glaser  &
Strauss,  1967).  From  the themes,  theories  on the  topic  were  drawn.  According  to Glaser  and
Strauss,  tlieories  that  are derived  from  raw  data  are hard  to contradict:
Theory  based  on data  can  usually  not  be completely  refuted  by  more  data  or
replaced  by  another  theory.  Since  it too  intimately  linked  to data,  it is destined  to last
despite  its inevitable  modification  and  reformulation  (Glaser  &  Strauss,  1967,  p. 5).
Using  a grounded  theory  format  requires  the  researcher  to thoroughly  decipher  meanings  using
events  of  an observable  experience  while  inquiring  about  what  is taking  place  (Glaser  & Strauss,
1967).
For  the  purpose  of  this  shidy,  the grounded  theory  format  was  used  and  notions  were
formulated  from  events,  analyzed,  coded,  and  placed  into  categories.  From  there,  the formulated
categories  generated  concepts  which  created  theories  that  can  be substantiated  with  the collected
data  (Glaser  &  Strauss,  1967).
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The  Participants
As  stated  above,  eight  participants  were  involved  in  the study.  Four  are students  in
general  education  programming,  and  four  of  them  are in special  education  programming.  Holly
(pseudonyms  were  used  to protect  participants'  anonymity)  is a 10-year-old  girl  who  enjoys
being  in  fourth  grade.  Each  morning  she bounds  into  the classroom  and  eagerly  chats  with  her
friends  as she begins  her  daily  tasks.  She is a school  safety  patrol,  choir  member,  and  a Jab
textpert.  She is a student  with  average  grades  and  does  not  require  extra  support  services.
Holly's  favorite  thing  about  school  is math,  and  her  least  favorite  is reading.  Wl'ien  asked  why
she doesn't  like  reading,  slie stated,  "I  usually  have  a little  trouble  with  it."  Holly  has made
great  gains  in  the area of  reading  since  beginning  scliool.  When  in 2"d grade,  she was  pulled  out
of  the classroom  to receive  extra  reading  support  services  in  a small  group  setting  from  a Title  I
reading  teacher.  Since  then  she has steadily  made  progress,  enough  to allow  her  to no longer
need  those  reading  services.  Socially,  Holly  has many  friends  in  tlie  class  and  is a leader,  she is
well  liked  by  most  of  her  peers  and  although  she tends  to have  the  same  group  of  friends  she
considers  to be her  very  good  friends,  slie  is accepting  of  other  students  in the  classroom  who
may  be a little  different  than  what  slie  is.
Mike  is a student  with  a little  different  view  of  school  than  Holly.  The  only  thing  Mike
enjoys  about  school  is lunch,  physical  education,  and  recess.  Each  morning  he walks  into  the
room  very  slowly,  lightly  chats  witli  a few  friends,  and  then  takes  out  his  work  to begin  his  day.
When  asked  what  subject  he would  choose  as his favorite,  he chose  science  (after  a great  amount
of  pondering)  because  of  the experiments.  Mike  is also  a student  with  average  grades  needing  no
extra  support  or services  outside  of  the general  classroom.  He can  occasionally  struggle  to
understand  concepts,  but  eventually  will  get  them  and  be able  to retain  the information.  He  has
many  friends  in the classroom.  He is well  liked  by  the other  students,  and  tends  to be a follower
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rather  than  a leader.  He  is occasionally  be responsible  for  teasing  students  who  may  be a little
different  from  him.  After  observing  this  take  place,  it is apparent  that  the teasing  may  be in
response  to an attempt  to fit  in witli  the other  students.  Mike  has a group  of  friends  with  whom
he spends  most  of  his time,  he is not  very  eager  to allow  other  students  to join  in with  his  small
group.
Jenny  is another  student  with  average  grades,  a bubbly  personality,  a socially  competent,
and  a passion  for  fourth  grade.  She is very  accepting  of  students  who  may  be a little  different
than  herself  and  has been  laiown  to help  out  students  who  may  not  understand  things  as
completely  or  thoroughly  as others.  Socially,  Jenny  has a lot  of  friends  in the  classroom  and
students  look  to her  as a leader.  She is also  involved  in many  activities  outside  of  the classroom
including,  choir,  safety  patrols,  and  girl  scouts.  Much  like  Holly,  Jenny  received  Title  l services
in 2"d grade.  When  she received  those  services,  they  were  a little  different,  instead  of  being
pulled  out  of  the classroom,  the Title  l teacher  came  into  the  mainstream  classroom  to teach
alongside  the  teacher.  Jenny  has also  made  great  strides  in  the  area  of  reading  and  is no longer  in
need  of  the extra  services.
Randy  is an academically  strong  student  with  a lust  for  learning.  He grasps  concepts
very  quickly  and  keeps  his  teacher  on her  toes  in regards  to keeping  up with  making  sure  that  he
is constantly  stimulated.  If  Randy  is not  stimulated,  he gets  bored  and  finds  himself  in  trouble.
Socially,  he isn't  responsible  for  teasing  other  students,  but  can  sometimes  be non-accepting  of
students  who  do not  understand  info:imation  as quickly  as he does. Randy  has a lot  of  friends,
and  a bright  and  cheery  personality.
Sam  is a student  who  is pulled  out  of  the classroom  for  30 minutes  of  reading  services  a
day,  and  20 minutes  of  speech  and  language  services  two  times  per  week.  Sam  understands  math
concepts  very  quickly,  but  because  of  his  speech  impairment,  lie  has a hard  time  reading.  Sam  is
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cunently  reading  at a level  equivalent  to that  of  a 2"d grade  student.  His  reading  and  speech
disability  affect  liis  academic  growth  in  many  ways.  Sam  needs  to have  all  tests  read  out  loud  to
him  because  he cannot  answer  the  questions  if  he cannot  read  them.
When asked what he liked about school, Sam replied, "Eveiything  about school is fun, I
like math the best. I like reading too, but sometimes it is hardfor  me which makes me not like it
as much  " Sam  cares  very  much  about  his  grades  and  getting  his  work  done  on  time.  When
asked whether or not he cares about his grades, Sam replied, "I  am proud  of  my grades when I
get  E's  (exceptional)  and  S+  's (satisfactory)."  Socially,  Sam  lists  seven  other  students  in  the
classroom  as his  'friends.  However,  some  of  the  other  students  have  noticed  that  Sam  can  be
quite  the  perfectionist  and  when  things  don't  go liis  way,  or  lie  doesn't  understand  sometliing,  he
will  cry.  His  current  disability  label  is Specific  Learning  Disabilities  (SLD)  in  reading  and
writing  witl'i  a secondary  label  of  Speech  and  Language  Disabled  (SPL).  About  75%  of  Sam's
speech  is recognizable,  he needs  to be asked  to repeat  what  he has  said  approximately  25%  of  the
time.  Wlien  others  cannot  understand  liim  he gets  frustrated,  but  will  repeat  himself  for  tlie  sake
of  getting  liis  point  across.  Sam's  processing  speed  is also  very  slow.  When  asked  a question,
the  listener  will  need  to provide  Sam  with  a great  amount  of  wait  time  in  order  for  him  to process
tlie  question  in  his  head  and  tlien  list  an answer  to the  question.
Victor  is another  student  in  special  education  who  receives  20 minutes  of  speech  and
language  pullout  instruction  two  times  per  week,  30 minutes  of  math  services  a day,  and  30
minutes  of  reading  services  a day.  Academically,  Victor  is the  student  who  struggles  the  most  in
the class,  but  at age 12,  is the  oldest  student.  Victor  was  adopted  from  Ukraine  when  he was
seven  years  old,  and  missed  a great  deal  of  education  when  he was  in  the  orphanage.  Because  of
his  background,  Victor  has  many  disabilities  that  affect  him  socially  and  academically.  His
current  special  education  label  is DCD  (Developmentally  Cognitively  Delayed)  with  a secondary
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label  of  speecli  and  language  disabled.  Victor's  parents  are  very  supportive  of  his  education  and
push  him  a great  deal  at home,  but  liis  low  skills  liave  a serious  effect  on  how  quickly  lie  is able
to understand  information,  and  how  well  he is able  to retain  the  information.
Victor  has learned  incredible  coping  strategies  in  the  classroom,  and  to those  that  don't
la'iow  him  very  well,  he  looks  and  acts  like  a typical  4'h grade  student.  He  is able  to follow  along
with  what  is going  on,  but  when  asked  a question,  it  is unclear  whether  he understands  the
information  being  presented.  Of  the  27  students  in  this  classroom,  Victor  receives  the  greatest
amount  of  special  education  pullout  instruction.  When  asked  if  he enjoys  scliool  Victor
responded  with  a huge  grin  and  a very  enthusiastic,  "Yes!  "
Socially,  Victor  does  not  have  many  friends  in  the  class.  When  observed  at recess  time,
he has  been  found  swinging  by  liimself,  or  putting  puzzles  together  independently.  When  a
conscious  effort  is made  by  a staff  member  to include  him  with  other  students,  Victor  responds
eagerly,  but  the  time  spent  playing  with  others  is short  lived.  Most  of  the  time  Victor  is a
delightful  student  to be around,  but  occasionally  when  playing  basketball  or  kickball  with  other
boys  on  the  playground,  Victor  can  become  very  aggressive  if  things  don't  go  his  way.  One
incident  of  this  aggression  occuned  when  he was  angry  with  another  student  who  was  on  the
opposite  team  as his,  Victor  started  to continually  kick  tlie  student  when  he fell  over.  When
asked  about  the  incident,  Victor  was  unable  to articulate  that  what  he had  done  was  wrong.
Victor  was  asked  why  he was  kicking  Chris  on tlie  playground,  and  he said,  "He  was  beating  me
at basketbal7 and it is all  his fault,  I didn't  do anything  wrong.
Brooks  is a 4'h grader  with  a special  education  label  of  SLD  in  reading.  When  observed
in the  classroom,  Brooks  seems  to have  the  academic  skills  to produce  good  work,  but  lacks
motivation  in  getting  work  done.  Brooks  receives  30 minutes  a day  of  pullout  instruction  in
reading.  Brooks  also  seeks  help  from  the  paraprofessional  in  the  classroom  for  almost  every  task
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given.  When  asked  if  he enjoys  school,  Brooks  responded  with  a smirk,  a shnig,  and  a very
blunt,  "No,  because  it is so boring."  Socially,  Brooks  has a lot  of  friends  in  the  classroom  and
gets  along  well  with  most  of  the  other  students.  Brooks  has  been  known  as a bully  in  the
classroom,  teasing  and  mocking  other  students.  He  has  been  in  trouble  a number  of  times  with
the  principal  for  teasing  other  kids  on the  bus,  playground,  and  in the  classroom.  He  is a leader,
and  if  he starts  teasing  someone,  other  students,  like  Mike,  follow  his  actions.
Dan  is another  student  receiving  30 minutes  of  special  education  pullout  instniction  in
reading.  Dan  has a special  education  label  of  OHD  (Other  Health  Disabilities),  this  label  is
placed  on  students  who  have  an outside  diagnoses  from  a physician  with  a disability  that  is
directly  affecting  his/her  academic  perfonnance.  Dan  has an outside  diagnosis  of  ADHD
(Attention  Deficit  Hyperactivity  Disorder)  and  is cunently  not  taking  medication  and  functioning
in  the  classroom  very  well  without  it. Dan  has made  huge  strides  in  regards  to his  academic
performance.  He  is reading  at a level  very  close  to grade  level,  and  is able  to  understand  math
concepts  after  practicing  tliem  a couple  of  times.  One  of  Dan's  biggest  issues  is his  interaction
with  his  peers.  He  struggles  witli  being  able  to control  his  aggression.  Much  like,  Brooks,  Dan
is a leader  and  is liked  by  most  of  tlie  other  students  in  tlie  classroom.  However,  a couple
students  have  noticed  his  aggression  and  it  has adversely  affected  his  relationships  with  them.
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Findings
There  were  four  emerging  themes  in  the  data  collected.  The  first  was  Students'
familiarity  with  pullout  instruction,  which  looked  at how  the  students  who  were  not  involved
in  pullout  instruction  felt  about  the  students  that  left  the  room.  Tlie  second  was  Productive  use
of  pullout  instruction  time  which  looked  at whether  or  not  the  students  who  were  pulled  out  of
the  general  education  classroom  felt  like  their  time  out  of  the  room  was  valuable.  The  third  was
Social  relationships  which  examined  if  the  students  pulled  out  had  positive  or  negative  relations
with  their  peers  because  of  their  pullout  instruction.  The  fourth  theme  was  Self-acceptance;  this
theme  looked  into  how  students  who  are  pulled  out  viewed  themselves  compared  to students  who
were  not  pulled  out.
Students'  Familiarity  with  Pullout  Instruction
The  students  in general  education  interviewed  for  the  study  didn't  even  seem  to notice
that  the  students  who  receive  pullout  instruction  even  left  the  room  at all. While  interviewing
Mike,  a student  who  has never  had  to leave  the  classroom  for  extra  services  was  asked  about
whether  or  not  he was  friends  with  any  of  the  students  who  get  pulled  out  of  the  classroom  and
he responded:
Umm...  I think  a couple...  How  many  go  there  again?  I know  that  Sam,  Victor,
and  ummm...  Is it  Brooks  and  Dan?  I guess  I am  good  friends  with  Brooks,  but  not  Dan
all  of  the  time,  because  he is sometimes  mean.
Mike's  contemplati6n  and  the  amount  of  time  it took  him  to come  up  with  the  students  who
leave  the  classroom  suggests  that  he doesn't  pay  close  attention  to the  issue  and  it really  isn't
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something  he cares  about  all  that  much.
Jenny  expressed  the  same  views  on students  who  leave  the  classroom  for  special
education  servi'ces.  When  asked  if  students  left  her  classroom  in  3'd grade  for  services  she  states,
"Some students left for  reading I think, but no one left for  math." Jenny was in the same
classroom  as Sam,  Victor,  Brooks,  and  Dan  in  third  grade,  and  looking  back  on  their  IEP's  tliey
show  that  all  four  of  these  students  left  the  classroom  for  reading  and  mat}i  services.  Since  then,
their  IEP's  have  changed  and  Dan,  Brooks,  and  Sam  no  longer  qrialify  for  math  services.
However,  just  the  fact  that  Jenny  had  no  recollection  of  these  students  leaving  for  math  services
suggests  tliat  she  really  doesn't  pay  attention  to it,  and  it  really  doesn't  matter  to lier  at all. She
stated,  "I  didn't  really  pay  attention  to it  that  much."
When  asked  her  opinion  of  how  kids  that  are  pulled  out  get  treated  as compared  to
students  who  are  not  pulled  out,  Jenny  said,  'V  don't  think  that  it's  a big  deal  to the  other  kids,  I
don't  pay  attention  to them,  and  I  don't  think  the  others  do  either."  Jenny  even  stated  tliat  she
believes  that  students  who  are  in  special  education  are  treated  the  same  as everyone  else.  "They
are treated the same, except for  like, they get taught more stuff"  Mike and Jenny both seemed
to not  have  very  strong  opinions  about  whether  students  who  are  pulled  out  of  the  classroom
except that neither of them really cared very much about it at all. Jenny also stated, 'V thinlc if
people need more help they should go to a different room, if  I  needed more help I would rather
go  somewhere  else.
Jenny  is a student  who  received  Title  l services  in  the  past,  and  had  the  luxury  of  having
the  Title  1 teacher  come  into  the  classroom  to do  her  reading  group  along  with  anotlier  group.
Jenny  was  asked  about  her  experience  receiving  extra  services  and  whether  or  not  she felt  like
she was  teased  because  of  it, or  if  she liked  being  in Title  I in the  classroom,  she  responded:
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I hated  it! Because  I got  just  as much  work  as everyone  else,  and  less  time  to work
on  it...a  lot  of  kids  were  in  Title  (l)  that  year,  two  whole  reading  groups  so no  one  made
fun  of  anyone  for  it.
Jenny  has  a very  interesting  perspective  on  the  idea  of  having  another  teacher  come  into  the
classroom  to give  services  in  the  room  because  of  her  previous  experiences  with  Title  l being  in
the  classroom.  Jenny's  experience  with  combining  classrooms  was  obviously  a negative  one;
she  believes  that  quite  possibly  having  another  teacher  in  the  room  to  help  out  the  students  who
need  tlie  extra  support  may  be distracting  for  the  other  students.
The  issue  of  liow  Jenny  would  feel  about  another  teacher  coming  into  the  classroom  to
teach  the  students  in  special  education  and  the  students  in  general  education  at the  same  time  was
addressed  and  she seemed  to not  favor  the  notion  at all. When  answering  about  this,  Jenny
states:
Having  two  teacliers  in  the  room  would  make  for  extra  noise  and  distractions  and
watching  that  I don't  like,  and  they  should  go to a different  room  because  they  need  the
extra  help.  It  would  just  be kind  of  weird  to have  tliat.
When  questioned  about  feelings  on  how  she looks  at students  that  leave  the  classroom,
another  student  in general  education,  Holly,  states,  "I  just  think  they  might  need  a little  bit  more
help...  other  people  learn  dijjerently,  that's  all."  Like  Jenny,  Holly  was  also  in  Title  l in 2"d
grade,  but  her  services  did not  take  place  in  the  classroom,  they  took  place  in  a separate  room.
When  asked  how  she felt  about  receiving  Title  1 services  Holly  said,
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I didn't  really  like  it  because  I still  didn't  get  all  of  my  work  done  and  I would  be
punished  for  that  and  I wouldn't  be able  to  get  some  of  my  stuff  done.  And  then  I
couldn't  go outside  because  I wasn't  getting  my  stuff  done.
Both  Holly  and  Jenny  disliked  receiving  extra  services  simply  because  they  were  held
accountable  for  the  same  amount  of  work  as the  other  students  even  though  they  had  less  time  to
work  on  it.
Holly  was  asked  about  how  the  other  students  treated  her  when  she  left  the  classroom,
and  she  said,  "They  treated  me the  same  way  as they  used  to.  Holly's  perspective  higlilights
that  from  a general  education  perspective,  this  small  grorip  of  students  in  general  education  do
not  treat  the  students  who  leave  the  classroom  differently  than  the  other  students.
Wlien  asked  similar  questions  regarding  pullout  instruction,  Randy  had  less  to say  about
it, ...they  just  leave because they need help on some stuff."  When asked if  he looks at these
students  differently  because  tliey  are  pulled  out  he said,  "No  . On  the  contrary,  he is the  only
student  in  general  education  indicating  that  it  might  be  hard  for  them  to leave,  "I  don  't  7(7?OW, it
might be hardfor  them (to leave)." Randy's views on treating the other students the same even
though  they  are  pulled  out  were  compliant  with  the  other  students  interviewed.
When  responding  to  how  the  other  students  treat  him  because  he leaves  the  classroom,
Dan  said,  "They  are  used  to it."  He  also  shook  his  head  no when  we  talked  about  whether  or  not
lie  was  teased  because  he left  the  room.  This  statement  suggests  that  in  education  today,  students
are exposed  to other  students  leaving  the  classroom  to get  extra  help  and  services  and  are used  to
the  constant  changes.
Brooks'  feelings  on  leaving  the  classroom  are  sliglitly  different  than  the  other  students
that  leave,  but  they  are  not  because  of  being  treated  differently  by  his  peers,  they  are  because  lie
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is too unmotivated  to walk to special education class, "Sometimes Ijust  don't  feel like going
there,  cause  I  am  too  tired  to walk  there.  Observing  Brooks'  work  ethic  and  study  skills
suggests  that  this  statement  may  be used  as an excuse  as to why  he doesn't  enjoy  going  to get
extra  help.  Brooks  is a student  who  has a reputation  for  having  a poor  work  ethic.  When  given  a
new  assignment  in  the  classroom  his  favorite  line  is, "I  don't  want  to do this,  it  is too  much
work."  Brooks  has  the  ability  to do the  work,  but  struggles  with  the  desire  to get  it  done.  It  does
take  him  longer  to understand  concepts,  and  }ie needs  a little  extra  instruction,  but  he is capable
of  doing  all  of  the  work  in  the  mainstream  with  a little  extra  reading  support.
The  quotes  from  these  students  suggest  that  students  leaving  the  classroom  for  extra
services  may  be such  a commonplace  that  they  don't  even  know  or  care  that  it  exists.  In  the
building  where  this  study  took  place,  pullout  instruction  occurs  for  students  from  kindergarten  to
fifth  grade,  so by  the  time  the  students  are  in  fourth  grade,  they  are so accustomed  to the  prillout
instruction  that  they  are  able  to see it  as a normal  part  of  the  daily  routine  and  they  do  not
question  it.
Productive  Use  of  Pullout  Instruction  Time
Anotl'ier  theme  that  emerged  during  the  interviews  was  that  each  student  who  was  pulled
out  of  the  classroom  felt  like  their  time  out  of  the  room  was  valuable  and  helped  them  be more
successful  in  school.  Their  familiarity  with  the  pullout  instruction  could  be  the  reason  that  they
believe  their  pullout  instruction  is helpful.  The  answers  to these  questions  could  be different  if
the students  were  a part  of  a successful  inclusive  classroom.
Sam  and  I had  a discussion  about  his  time  in  speech  class,  and  reading  class.  His  body
language  while  talking  about  this  topic  told  me  that  he enjoys  leaving  the  room  and  gets  excited
when  he has to go. He  got  a big  smile  on  his  face  when  we  started  talking  about  him  going  to
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Victor  and  said,  "This  is not  right,  and  you  should  be going  with  me, it is inore  important  than
this  movie.  After  stating  that,  Sam  quietly  walked  out  of  the  room  to speech.  After  the  movie
was  over  (approximately  5 minutes  later),  Victor  quickly  got  out  of  his  seat  and  went  to speech.
The  ab6ve  scenario  shows  that  Victor  and  Sam  have  different  views  about  leaving  the
room  for  special  education.  Victor  seems  to view  leaving  tlie  room  for  services  a mild
inconvenience,  but  after  reviewing  his  interview,  it  is apparent  that  ultimately,  Victor  enjoys
leaving  the  room  for  services.  It  could  possibly  be because  he needs  the  change  for  a short  time
or  he enjoys  the  break  that  comes  wlien  he is walking  down  the  hallway.  Classroom
observations  show  that  Victor  is constantly  looking  at the  clock  for  his  time  to leave  the  room.
Wlien  tlie  clock  finally  reads  wliat  it  is supposed  to for  him  to leave,  he smiles,  gets  up  out  of  his
seat,  pushes  in  his  chair,  and  leaves  the  room.  When  he was  talking  about  leaving  the  room  for
matli  and  reading  he responded,  "Yeah,  I  like  leaving  a little"  witli  tliis  response  Victor  had  a
very  big  smile  on  his  face  and  started  to blush.  This  body  language  may  suggest  that  Victor  was
embarrassed  about  admitting  that  he enjoyed  leaving  the  room,  in  an attempt  to not  hurt  his
teacher's  feelings.
While  interviewing  Victor  he was  asked  if  he would  rather  have  Mrs.  Dohogne  (special
education  teaclier)  come  into  the  room  to  help  out  in  the  classroom,  or  if  it is better  for  him  to go
see her  in  her  room,  his  response  was,  "I  like  going  there  better.  At  the  beginning  of  the  SCIIOOI
year  Victor's  special  and  general  education  teacher's  decided  to  try  inclusion  witli  his  math.
After  a two  month  span  of  giving  inclusion  a very  good  attempt,  both  teachers  decided  that  it
would  be more  beneficial  for  Victor  to be pulled  out  of  the  room  for  his  math  services.  The
response  from  him  was  very  positive,  on  his  math  Measures  of  Academic  Progress  test  (MAP)  he
gained  14  points.  Expected  growth  for  him  on this  test  was  12  points.  When  in  the  small  group
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the instruction  can  be geared  toward  his  individual  needs  and  he has the luxury  of  having  one-on-
one math  services  with  the  special  education  teacher.  Victor's  lower  ability  level  has an impact
on his academic  functioning  and  it may  be the  best  placement  for  him  to receive  math  services
outside  of  the classroorri.  He  is still  a very  active  member  of  the classroom;  he participates  in  all
activities  with  the exception  of  math  instruction  and  social  studies  instruction.
The  four  students  interviewed  all  seemed  to have  the same  views  on leaving  the
classroom  for  services.  When  asked  about  whether  or  not  he enjoyed  leaving  the room,  Dan
stated, "Soinetimes...when  I need help on stuff  I do. When asked what times he doesn't enjoy
leaving,  lie  said,  ummin  When  I  have  to do something  over  and  over  again.  Dan  is a student
wlio  doesn't  need  reading  services  every  day,  so he stays  in tlie  classroom  for  social  studies  two
to three  days  out  of  tl'ie week.  When  asked  if  he preferred  to go to reading,  or stay  in  the class
for social studies, he said, ...I  would  rather  stay in the room to learn about the different  states.
But  when  asked  about  his  history  with  special  education  pullout  services,  and  Dan  was  asked
how  it made  him  feel  when  he was  first  pulled  out  of  the room  for  services  as a 2"d grader,  he
stated,
It kind  of  felt  good  to go because  I didn't  really  know  what  was  going  on
and  I didn't  want  to do something  that  I didn't  know  how  to do in 2'  grade.  I ratlier
would  have  went  to Mrs.  Dohogne's  to leam  aborit  what  is going  on in  the  classroom
then  not  to stay  in  the  classroom  and  not  know  what  I am  doing.
Dan  was  then  talked  about  if  the  information  lie  learned  at Mrs.  Dohogne's  helped  liim  with  what
he was learning  in tlie  classroom,  and  his response  was,  "Yes,  it  helped  a lot.
Brooks'  statements  on whether  or  not  pullout  reading  instruction  was  beneficial  for  him
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were  similar  to  tlie  other  students,  he states,  "Yeah  it  helps  me  a lot,  we  scty  sounds,  and  learn
ddjerent  things. He tlien said that lie doesn't feel like the otlier kids treat him differently
' because lie is pulled out, "No they don't  treat me dijfferent, and I don't  feel  bad leaving, Ijust
don't  like  walking  there.  The  discussion  than  lead  into  what  he would  prefer  if  he got  the
choice of  leaving the classroom for services, or having the special education teacher  come  into
the  room  and  he could  only  think  of  one  reason  as to why  he would  rather  she come  into  the
room,  he said,  'V would  want  her  to come  here  because  I  don't  want  to walk  there."
All  of  the  students  who  receive  pullout  instiuction  felt  like  their  time  out  of  the  classroom
was  beneficial  for  tliem,  the  students  who  are  not  pulled  out  had  tlieir  own  perspective  on  what
the  students  who  are  pulled  out  do when  tliey  leave  the  classroom.  Mike,  a student  who  has
never  received  extra  support  thought  that  leaving  the  classroom  to go to extra  classes  would  be
okay, he stated, 'V think it would  be kind  offun  because you get to waste school time." This
response  prompted  a question  in  regards  to  what  Mike  thought  tl'ie  students  do  when  tliey  go to
their  extra  class,  he  replied,  "They  learn  and  get  help  to becoine  better."  Jenny  was  asked  why
she  thought  they  liave  to leave  the  room  and  she doesn't,  she said,  "It  is because  I  learn
diferently  than they do." Jenny also said that she thinks the students who are pulled get treated
the same  as those  that  aren't  pulled  out,  they  just  learn  more  information;  "They  are  treated  the
same, except for  like, they get taught more stuff'  When asked similar  questions regarding
pullout  instruction,  Rajidy said, "...they  just  leave because they need help on some stuff."
The responses  from  these  students  insinuate  that  the  time  tlie  students  spend  out  of  the
classroom in this special  education  program  is beneficial  and  is helping  these  students  out
academically  from  their  perspective.
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Social  Relationships
According  to Maslow's  Hierarchy  of  needs, peer acceptance  or belonging  is something
that happens  before  the ability  to attain  true self-esteem  needs. Therefore  it is important  for
students  to feel  like  they are accepted  by their  peers, parents,  and feachers. Without  tliis
acceptance,  the student  will  feel inadequate  and never  reach a level  of  self-wortli.  Without  this
self-worth  and peer acceptance,  a student  may have difficulty  perfomiing  in  school  (Schultz,
2001). To address the issue of  peer acceptance  Smoot  (2004)  looks  at tlie relationship  between
students  in general  education  and students  in special  education  to see if  students  witli  disabilities
are chosen as a friend  by their  peers just  as much  as students  without  disabilities.  Her  findings
are that students  without  disabilities  are chosen more  often  as friends,  this can lower  a student's
self-esteem  when  siot  chosen  as a friend  by  peers.
Each student  interviewed  was asked to give  a list  of  wlio  they viewed  as a friend  of  theirs
in the classroom.  The following  charts show  how  many  times each student  was  chosen  by
another  student  as a friend. Each of  the students  chose otlier  students WIIO were  not involved  in
the study,  but these were omitted  for  the purpose  of  tlie study. The students  in general  education
and special  education  were split  up in order  to compare  the differences  between  the two groups
of  students.
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The  charts  show  that  there  was  only  one student  not  chosen  at all as a friend  and  that  was
Victor,  He is the  student  with  the greatest  needs  and  the student  wlio  chose  all  of  tlie  other
students  as friends,  except  for  Jenny.  Victor  considered  each  person  to be his  friend,  but  was  not
chosen  in return  as a friend  by  any  other  student.  However,  this  information  does  not  seem  to
affect  his self-esteem  negatively.  When  asked  if  he liked  school,  had  friends,  or  felt  like  he did
well  in the classroom,  he responded  to each  of  those  questions  in  the same  way,  with  a very  big
smile  and  an eager,  "Yeah!  " Not  being  accepted  by  his peers  may  not  be something  that  is
incredibly  apparent  in  his  life,  his idea  of  a friend  may  be different  than  what  the other  students
viewed  it as, and  this  view  could  be effecting  his response  to who  his friends  are. When
observed,  Victor  shows  the  same  attitude  toward  school  as his  peers,  and  he verbally  portrays
this.
Mike  and  Brooks  were  the students  cliosen  the most  by  the  other  students  as a friend,  and
Mike  is in general  education  and  Brooks  is in special  education.  Brooks  is a student  with  a
learning  disability  in reading  and  his  disability  is not  as visual  as Victor's.  Because  Brooks  was
chosen  more  often  shows  tliat  wlien  choosing  who  their  friends  are, students  are looking  more  at
things  like,  how  the students  act  around  peers,  in the classroom,  how  they  talk,  etc. They  are not
concerned  with  whether  or not  they  leave  the  room  to receive  extra  help  and services.  Mike
made a comment about liow he chooses his friends; "Sam cries all of  the time and Victor  just
goofs around  and that is why I  am not friends  with them." Mike  was a student who chose
Brooks as a friend, but not Dan, he stated; "I  am friends  with Brooks but not Dan because he is
sometimes  inean.
Because  of  the fact  that  Victor  was  not  chosen  by  anyone  as a friend,  and  he is the
student  witli  the most  visible  signs  of  a disability,  it is obvious  that  the students  are accepting  of
the others  because  they  are more  socially  capable  tlian  Victor.  Victor  tries  very  hard  to get  other
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students  to like  him,  but  sometimes  his  efforts  may  come  up failing  because  lie  is trying  too  hard,
which  in  tum,  turns  the  other  students  off  and  makes  them  not  like  him  all  the  more.  Holly
illustrates  the  idea  of  students  getting  treated  differently  for  other  reasons  than  tlieir  pullout
instruction, 'V think some of  them get treated difjerently because of  the way they act or the way
they  do other  things."
While  interviewing  Mike  he was  asked  why  he was  not  friends  with  Sam  and  Victor,  lie
said, "Sam cries all of  the time, and Victor just  goofs around." Mike was then asked if  it was
because  they  leff  the  room  for  extra  help,  and  he said,  "No."  Mike  stating  tliat  he  is not  friends
with  Sam  becarise  he cries  all  of  the  time  says  that  Sam's  emotional  issues  could  be interfering
with  his  ability  to make  friends,  more  than  his  pullout  instruction.  Victor  struggles  witli  staying
on  task  and  interested  in  what  is going  on,  which  would  explain  why  Mike  doesn't  like  how  he  is
always  goofing  around.  Victor's  impulsivity  may  be the  culprit  in  his  inability  to attain  lasting
friendships.
When asked about leaving the classroom Sam said, "...  it feels good (to leave)." Sam was
also  asked  about  what  he tliought  tlie  otlier  students  thought  of  liim  when  he left,  (shrugs
shoulders)...zzmrnrn I don't know, my friends are Garrett, Brian, Quin, Austin, Lance, River, and
Chris."  Sam  feels  like  he is a member  of  the  class  because  he can  name  seven  students  whom  he
sees as his  friends.  He  likes  school  and  cares  about  the  grades  he gets.
Self-Acceptance
There  may  not  be major  differences  in  how  these  students  in  this  group  are  viewed  by
other  students,  but  there  could  be a difference  in  how  they  view  themselves.  According  to
Schultz  and  Schultz,  self-acceptance  is one  of  the  three  variables  in  determining  a happy,
satisfied  life  for  adults  and  children  (Schultz,  2001).  Brooks  began  talking  about  himself  and
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then when  asked  if  he could  cliange  anytliing  about  himself  he said, "My  shoes...umm  I  don't
know, nothing.  The question  was pressed  a little  further  into  inquiring  about  how  lie learns  and
how  he needs extra  help,  and he continued  with  the same answer,  stating  thai  lie would  still
change  nothing  about  himself,  and that  he liked  who  he was. All  of  the students  interviewed
were  asked  how  they  feel  about  tliemselves  and if  they  would  change  sometliing  about
themselves.  All  of  the students  had similar  answers.  Dan  answered  by saying,  "...no  I  wouldn't
change myself, I like being inyself." Because this comment was typical of  all of  the other
students  involved  in the study,  it can be concluded  from  this  group,  that  all  of  tlie  students
interviewed  feel  confident  in  who  they  are.
Typically,  students  with  a lower  self-esteem  don't  seem to care  about  their  grades  in
SCIIOOI and have  no motivation  to get their  work  completed.  All  of  the students  interviewed  were
asked how  they  felt  about  their  grades  and if  they  cared  about  whether  or not  tliey  did  well.  Sam
said, "I  like  getting  S+'s  and  E's...  I  get  them in  math, reading,  and  writing."  The other
students  answered  similarly  to these questions.  All  of  the shidents  seemed  to care  about  their
grades,  some  of  them  cared  for  different  reasons.  Dan  said, "It  makes  ine  happy  (to do well  in
school)  because  then  I  get  rewarded  by my mom  and  dad."  Brooks  is a student  who  stated  that
he cares about  his grades,  but  after  being  observed,  his work  ethic  can sometimes  get in  the way
of  his leaniing.  For  the most  part,  he is motivated  to do well,  he just  doesn't  want  to go  to the
work  to get it done. Wben  asked  about  getting  help  in the class, Brooks  stated  that  he only  asks
for  help  in the classroom  because  he wants  tlie  answers,  and that  he really  doesn't  need  tl'ie help
from the paraprofessional at all. He shares, "No, I don't  feel bad (getting help from Mrs. C) yes,
I can do it on my own without her help, it is just  more fun to get her help."
To some  degree  or another,  each of  these  students  has a desire  t6 succeed  and do well.
There  was no significant  difference  in motivation  between  the students  pulled  out for  services,
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and  those  who  were  not  pulled  out. There  was  still  a drive  to complete  the  work,  understand  the
material,  and  perform  well.  This  does  not  prove  that  all  of  these  students  have  a high  self-
esteem,  but  it does  suggest  that  they  are all  on  the  right  track  for  success  in  school  regardless  of
their  special  education  programming.
Summary
Looking  at the  four  emerging  themes  as a whole  group  shows  tliat  shidents  are familiar
with  pullout  instniction,  they  feel  like  their  time  out  of  the  classroom  is valuable  and  that  is it  is
not  affecting  their  social-relationships  or  how  they  feel  about  who  they  are. All  of  these  themes
are important  when  speaking  of  the  best  possible  education  for  these  children,  but  the  one  that  is
the  most  vital  is self-acceptance.  It  is important  to note  that  the  data  from  tliis  study  does  SIIOW
that  each  of  the  students  interviewed  appeared  during  the  interview,  and  from  classroom
observations,  to  be  self-assured  and  confident.  Without  this  self-assurance  and  acceptance,  it  is
very  difficult  for  students  to learn  and  be successful  in  tlie  classroom.  It  is quite  possible  that  the
self-acceptance  tliat  the  students  in  this  study  portray  is stemmed  from  the  fact  that  they  feel  like
tlieir  time  out  of  tlie  classroom  for  services  is helping  them  to become  better  learners  and  be
more  successful  academically.
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Implications  and  Conclusions
The  primary  focus  of  this  study  was  to determine  if  tl'ie students  pulled  out  of  the
classroom  for  special  education  services  have  a negative  self-esteem,  or lack  socially  because  of
their  pullout  instruction.  One  would  tend  to believe  that  students  who  leave  the classroom  would
feel  like  they  are missing  something  that  is taking  place  in the  room  while  they  are away,  and
this  feeling  alone  would  be enough  to adversely  affect  their  self-esteem.  One  may  also  think  that
the students  who  leave  to get  extra  help  for  reading  and/or  matli  may  feel  like  they  are not
adequate  because  they  have  to leave  to receive  services.
However,  evidence  from  the students  in this  study  suggests  tliat  this  is not  the case.
Students  WIIO are pulled  out  of  tlie  classroom  are fine  with  being  pulled  out,  or  believe  that  it is
helpful  for  them  to receive  the instruction  in a different  placement.  It  was  found  that  the students
in general  education  did  not  treat  the students  who  were  pulled  out  significantly  different  because
they  were  pulled  out. If  a student  who  is pulled  out  is treated  differently  by  his  or  his  peers,  it
seemed  apparent  that  this  was  because  of  the  disability,  rather  than  the fact  that  they  leave  the
classroom  for  extra  instruction.  It  is important  to mention  tliat  since  this  particular  study
involved  such  a small  sample  of  students,  other  students,  in a different  setting  may  have  had
different  responses  to the questions  asked,  and  could  have  shown  evidence  of  negative
connotations  toward  pullout  instruction.
The  study  also  shows  that  the  experiences  that  the  students  with  disabilities  in this  study
have  had  with  inclusion,  although  limited,  they  would  prefer  prillout  over  inclusion  instruction.
Jenny,  one  of  the students  in general  education  did  not  think  inclusion  was  a good  idea  because
tliere  would  be more  distractions.  Dan  and  Victor  both  said  that  they  would  prefer  to be pulled
out. Brooks  had  a reason  for  not  being  pulled  out,  but  it had  nothing  to do with  how  the other
kids  treated  him,  or  how  he felt  about  himself.  The  feelings  of  the students  could  l'iave
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something  to do with  a negative  experience  they  may  have  had  in  tlie  past  witli  inclusion
instruction  that  wasn't  verbalized  in  the  interviews.
As  a previous  pullout  instruction  teacher,  and  now  a classroom  teacher,  I have  been
involved  in  several  types  of  instruction.  I tried  to do inclusion  instruction  from  a special
education  standpoint,  and  from  a general  education  standpoint.  Each  attempt  I made  at inclusion
seemed  to  result  in  the  students  not  getting  as much  out  of  the  instniction  as what  they  could  in  a
quiet  setting  with  only  two  or  three  students  per  teacher.  This  way  the  students  who  are
struggling  can  have  the  instruction  geared  toward  their  personal  leaming  needs  and  could  really
hone  in on  tlie  skills  that  the  students  were  lacking  witliout  being  concerned  with  the  20  other
students  in  the  classroom,  or  moving  forward  with  the  rest  of  the  shidents  when  they  weren't
quite  ready  to move  forward.
As  a teacher  from  a special  education  perspective,  it was  less  distracting  and  more
engaging  to teach  students  in  the  quiet  of  my  small,  special  education  classroom  with  only  two  to
tliree  students  in a group.  When  I made  an attempt  to include  these  students  in  the  classroom  for
the  general  math  lesson,  there  were  times  when  tlieir  needs  became  so intense  tliat  the  only  way
we  could  really  make  sure  the  skills  were  understood  was  to take  them  aside  and  work  with  them
in  a quieter  setting  - which  resulted  in  pullout  instruction  regardless  of  our  attempt  at inclusion.
lhis  could  suggest  that  had  their  been  more  adultasupport  for  these  students  in  tlie  inclusive
setting,  tlie  students  needing  the  extra  support  could  have  had  it, and  the  other  students  would
have  had  more  teacher  support  as well.
When  looking  at the  results  of  this  study,  it is important  to remember  that  this  is an
example  of  one  schools  special  educational  programming,  and  may  not  be the  case  for  other
programs.  There  could  be other  programs  in  other  schools  that  are  not  as supportive,  or
productive  at meeting  the  needs  of  the  students.  This  study  also  only  included  the  perspectives
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of  four  students  out  of  the 72 in the building  that  receive  services.  It also consisted  of  only  four
students'  perspectives  that  are in general  education  out of  a total  of  716 students  in  the building.
However,  the findings  of  this  study  can be helpful  in determining  tlie educational
placement  for  students.  Because  of  the push  for  school  systems  to go to fiill  inclusion  for  all
students  with  disabilities,  it is important  for  teachers  and parents  to look  at the wliole  shident  and
their  needs first  before  making  a decision  that  may  have an adverse  effect  on  the student's
learning.  All  of  the students  who  were  pulled  out agreed  that  the services  they  were  receiving
were  helping  them  improve.  Some  students  will  benefit  from  being  a part  of  an inclusive
classroom,  and  will  make  more  progress  in that  setting  than  in a pullout  instruction  model.
However,  it is imperative  tliat  when  the instructional  programming  for  a student  is considered,
questions  regarding  their  academic  success,  along  witli  their  self-esteem  are put  into  perspective.
The questions  that  should  be addressed  at each IEP plaru'iing  meeting  should  include:
1. Will  this  student  benefit  academically  from  being  pulled  out?
2. Will  this  student  benefit  socially  from  being  a part  of  an  inclusive  setting?
3. If  this  student  is involved  in an inclusive  setting  or a pullout  setting,  can  that  be
changed  if  their  success  academically  or socially  seems to regress  or excel?
4. Will  tliis  student  be able  to advocate  for  hitn/herself  if  pulled  out  of  the classroom?
5. What  is the nature  (quality)  of  the general  education  classroom  and pullout  setting?
Regarding  the students  who  took  part  in this  study;  socially,  putting  Sam in  a setting
where  he is not  pulled  out, would  have  negative  effects  on him  because  he enjoys  leaving  for  that
instruction  and relies  on that  extra  instructional  boost. However,  Sam's  pullout  instruction
should  be giving  him  what  he needs in order  to some day  be a part  of  the mainstream  classroom
full  time  -  which  should  be the primary  focus  and goal  of  pullout  instruction.
Dan  is a student  who  would  benefit  more  from  an inclusive  setting  simply  because  his
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needs are very  low,  and he can keep  up with  students  in the mainstream  with  just  a little  extra
push. Two  years  ago, Dan  needed  that  extra  instruction  in a pullout  setting,  but  improvements
have  enabled  him  to keep  up in the mainstream  with  support.  Dan  is a success  story  because  he
was  a student  in  need  of  pullout  instruction,  and is no longer  in need of  it because  of  his
progress.  The  goal  of  pullout  instruction  should  be to bring  the student  up to a point  where
lie/she  can  function  in  the mainstream  without  the pullout  instruction.  It may  be possible  that  if
Sam was  a member  of  a successfiil  inclusive  classroom  that  lie felt  confident  in, he may  then
prefer  that  over  leaving  the room  for  services.  This  suggestion  reiterates  the fact  that  the setup  of
tlie  inclusive  classroom  needs  to be done  properly  which  may  suggest  more  training  for  teachers
(special  and general  education)  and paraprofessionals  on how  to properly  setup  and run  an
inclusive  classroom.
Brooks  is a student  tliat  needs  pullout  instruction  in reading  simply  because  he needs  that
extra  reading  support.  His  reading  needs  are very  higli,  but  he is making  good  progress.  It  is
beneficial  for  him  to miss  social  studies  to receive  extra  reading  instniction  other  than  the hour
he receives  in  the classroom.  Victor  is another  student  who  benefits  more  from  pullout
instruction.  This  instruction  is necessary  for  him  because  his needs are so high,  that  putting  him
in  a classroom  with  26 other  students  who  understand  concepts  rather  quickly,  and are ready  to
move  on  may  be detrimental  to his self-esteem.  Victor  may  be more  successful  in a room  where
he can  liave  instruction  that  is built  to his needs  and makes  him  feel successful.  However,  this
could  change  if  he were  involved  in an inclusive  classroom  that  was properly  differentiating
instruction  to meet  his specific  needs.
This  study  also found  that  students  who  are in a school  that  has students  coming  and
going  in  and out  of  the classroom  all day,  get  used  the fact  that  students  need to leave  the room.
When  students  see something  happening  over  and over,  they  become  used to it, and it  becomes
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less of  an issue. I believe  that tl'iis is what  has happened  in this classroom.  Students  in  general
education  programmtng  stated that they don't  pay attention  to who  leaves, some  also stumbled
over figuring  out who  leaves the room  for  services  even though  they have seen  them  leave  every
day since September,  and the interviews  were  conducted  in February  of  the same  school  year.
This could  point  to how  tl'ie teacher  has structured  the environment  where  coming  and going  in
the  classroom  is a commonplace  for  students.
As stated above,  it is imperative  to look  at the whole  student  in regards to tlieir
educational  programming,  liowever,  if  it is decided  that it is better  for  a student  to be involved  in
pullout  instruction,  it needs to be pullout  support  instruction.  This  would  mean  that the students
are pulled  out of  the classroom  at a different  time of  tlie day than tlieir  general  education  reading
and/or  math  class. They  would  be pulled  out during  a time  that is not quite  as foundationally
important  in their  academic  success. This  way  the student  would  be involved  in  the
math/reading  class in the general  education  classroom,  and then would  be working  on  individual
skills  he/she is lacking  in the special  education  classroom.  This  way  the  student  would  be
getting  an extra  boost  of  the math or reading  skill  he or she needs in order  to be successful.
In the classroom  above, the students  leave for  reading  during  social  studies.  Social
studies is a subject  that is non-foundational  whicli  means that they don't  need the previous  years
teaching  in order  for  them  to be successful  the next  year. A student  such as Dan,  who  will  not
need to receive  reading  services  in 5"' grade,  will  not need this years social  studies curriculum  in
order  to understand  and be successful  in next  years  curriculum.
My  recommendations  after  this study  are for  students  who need the extra  support  to first
consider  their  individual  needs. If  they are a student  who  would  benefit  more  .from pullout
i'nstruction,  then it should  be instruction  that  takes place at a time  in their  day when  they are not
missing  their  essential  classes. This  way  the instruction  can be a boost in what  they are already
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getting.
it  is also important  for  the teaclier(s)  to set up a learning  environment  tliat  is
accommodating  and supportive  of  all students  no matter  what  tl'ieir  learning  needs  may  be.  All
types  of  students  need to be taught  tliat  everyone  learns  in different  ways  and it is important  to be
accepting  of  those  differences  and treat  them  as a good  thing.  Without  tliis  being  portrayed  to
students,  they  may  highlight  the differences  and see them  in a negative  way. However,  students
are very  impressionable  at a young  age and can learn  to be accepting  if  they  are given  the conect
instruction.
0uestions  for  Further  Study  and Variables
One  problem  with  this  study  is that  although  some  of  tlie students  interviewed  liad  a very
small  taste  of  inclusion;  it could  have  been  inclusion  that  was maybe  not  set up  properly.  As
mentioned  in a study  above,  it is very  important  for  inclusive  classrooms  to be set up  properly  in
order  for  them  to be as effective  as they  could/should  be. Something  that  could  change  these
students'  feelings  regarding  inclusion  is if  they  were  involved  in a positive  inclusive  classroom
that  ran effectively  with  highly  trained  teachers  in the area for  one  school  year.  Tracking  the
progress  of  special  education  and general  education  stiidents  both  academically  and socially
through  that  year  would  be an interesting  shidy  for  the future.  Also,  it is important  to remember
that  this  study  only  included  the perspectives  of  eight  students  and one special  education
program  in one building.  The  results  of  this  study  may  be completely  different  if  they  were
conducted  in a different  classroom  with  different  students,  at a different  school,  or  if  more
classrooms  were  observed  over  a period  of  time  to see how  students  interact  with  one another.
While  conducting this  research  many  questions  that  could  be pursued  in the future  along
the same issue  came up. One  would  be whether  or not  students  who  are pulled  out  would  have a
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different  opinion  about  the  pullout  instruction  if  there  was  a different  teacher  who  was  doing  the
pullout  instruction.  Would  they  have  a personality  clash  that  may  hinder  their  desire  to leave  the
room?  Would  they  have  a classroom  teacher  that  they  liked  enougli  to make  them  stay  in  the
classroom  for  all  of  their  instruction?  What  things  can  the  general  education  teacher  do to make
sure  that  students  with  disabilities  are  not  treated  differently  than  the  otlier  shidents  whether  they
are  pulled  out  or  not?  What  things  can  the  special  education  teacher  do  to make  sure  that  the
instruction  in  the  special  education  class  is applicable  to what  the  students  are doing  in  the
general  education  class?  What  kind  of  training  and  in-services  would  be necessary  in  order  to
properly  train  staff  members  to perform  inclusion  instruction  and  make  it successful  for  ALL
students?  Is it  possible  for  all  students  to be successful  both  academically  and  socially  in  an
inclusive  environment?  What  type  of  collaboration  needs  to take  place  between  the  special
educator  and  the  regular  educator  to make  an inclusive  classroom  successful?
Other  questions  include  what  are  the  best  things  to do for  a general  education  teacher  to
set up a classroom  environment  that  is loving  and  nurturing,  intolerant  of  mocking  and  teasing,
and  accepting  of  others  no  matter  what.  What  things  can  I, as a teacher  who  supports  pullout
instruction,  do  to make  sure  that  all  students  feel  welcome  and  like  they  are  a major  part  of  the
classroom?  If  I do go  back  to teaching  special  education,  in  what  ways  can  I make  sure  I support
students  who  I service  in  the  general  education  classroom  in  order  to ensure  that  they  feel  like
vital  members  of  both  en,vironments?  Is there  some  part  of  our  cuniculum  that  should  include
addressing  topics  on  social  inclusion  for  students  such  as Victor  who  struggles  with  properly
associating  with  his  peers?
Another  topic  that  arose  from  this  study  that  would  be interesting  to study  further  is: wliat
are the  recommended  practices  that  will  'ensure  that  all  of  the  shidents  are accepted  regardless  of
their  ability  level,  special  education  status,  and  other  unique  factors.  It  is also  important  to
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consider  effective  means  the general  education  teacher  can implement  in order  to foster  a
learning  environment  which  enables  students  to look  at the person  within,  and see  the
accomplishments  which  they  are capable  of. How  can teachers  inspire  students  to look  beyond
their  familiar  worlds,  and respond  to others  with  dignity  and respect?
This  study  leaves  many  critical  questions  needing  further  examination.  It is important  to
remember  that  this  was a small  sample  of  students  and the opinions  of  the students  in  this  shidy
may  not  be compliant  with  otlier  students  involved  in pullout  instruction.  Students  have  their
own  opinions,  however  their  opinions  possibly  could  change  if  they  were  involved  in  an
inclusive  setting  that  was set up and run  effectively.
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Self-Reflection
As  a teacher  who  has taught  inclusion  instruction,  general  education  instniction,  and
pullout  instruction,  my  preference  would  be pullout  instruction,  simply  because,  in  my  opinion,  it
is more  beneficial  to work  with  students  in  a small  group  setting  where  individual  needs  and
skills  can  be addressed  and  mastered  until  moving  onto  the  next  skill.  For  the  two  years  that  I
taught  pullout  instruction,  I wondered  how  the  shidents  were  doing  that  were  pulled  out,  IIOW  did
tliey  feel  about  the  leaving  the  classroom?  This  study  solidified  my  feelings  that,  for  some
students,  pullout  instruction  is the  most  effective  way  for  them  to learn.  Knowing  that  the
students  feel  like  the  instniction  is working  to help  them  to become  better  learners  is helpful  in
realizing  that  tliey  may  need  this  time  out  of  the  classroom  to really  drill  and  practice  the  skills
they  are  stniggling  with.  Sometimes,  for  some  students,  the  pace  of  the  classroom  moves  too
quickly  and  it is important  of  students  to  have  a chance  to stop  and  work  on these  skills  in  a very
secure  environment  with  few  distractions.
This  study  also  made  me  realize  that  in  general,  this  particular  group  of  shidents  in
general  education  don't  really  care  at all  about  students  who  leave  the  room  if  they  are
accuston'ied  to the  pullout  instruction  taking  place.  In  some  cases  they  don't  even  know  which
students  leave  and  which  don't.  They  also  truly  believe  (it  was  said  from  more  than  one  student)
students  learn  in different  ways  and  that  it  is okay  for  some  students  to receive  extra  help.  I am
certain  that  the  feelings  of  tlie  four  students  in  general  education  who  were  interviewed  are  very
similar  with  students  in general  education  throughout  our  school  just  because  almost  all
classrooms  have  students  coming  and  going  due  to small  group  instruction  for  all  types  of  needs.
A  student  being  pulled  out  of  the  classroom  is nothing  new  for  them,  and  it is something  that
they  are  used  to occurring.  This  familiarity  with  pullout  instruction,  or  kids  coming  and  going,
could  be a positive  thing  because  then  when  a student  leaves  to get  extra  help,  he or  she  does  not
50
feel  different.
As  a current  classroom  teacher,  I know  that  it is important  for  the  classroom  teaclier  to
make  sure  that  the  students  who  leave  the  room  feel  supported.  It  is also  important  for  the
classroom  teacher  to collaborate  with  the  special  education  teachers  to make  sure  that  the
learning  that  is taking  place  in tlie  special  education  classroom  aligns  with  what  is happening  in
the  general  education  classroom.
One  of  the  important  things  I took  out  of  this  study  is that  it  is so important  to look  at
each  individual  student  and  their  leaming  needs  in  order  to find  the  educational  programming
tliat  is right  for  them.  A  general  education  teaclier's  input  at IEP  meetings  will  be one  thing  that
will  help  to make  sure  that  this  happens,  simply  because  wlien  the  conversation  comes  up  about
what  type  of  services  the  student  needs,  their  progress  in  the  general  education  curriculum  will
need  to be addressed  and  looked  at in order  for  the  best  placement  to be made.  However,  more
than  that,  the  general  education  teacher  is the  one  who  sees  how  the  students  interact  with  others
and  how  they  are doing  on  a social  level.  If  a student  is really  struggling  socially,  it  may  be
important  for  them  to be  involved  in  some  sort  of  social  skills  group,  which  can  be included  on
the  IEP.  It  is also  important  for  the  teacher  to  be constantly  reminding  the  students  (all  of  the
students  not  just  those  with  special  needs)  of  how  to best  handle  situations,  and  how  to treat
otliers.  That  is where  it is important  for  teachers  to set  up a classroom  environment  that  is loving
and  nurturing,  intolerant  of  any  type  of  teasing  or  mocking,  and  accepting  of  others  needs  no
matter  what  they  may  be.
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